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According to the World Health Organization, 10 - 20o/o of children and adolescents

worldwide experience mental disorders; half of which begin by the age of 14 and75%oby the

mid-2Os. The Mental Health Foundation believes that good mental health begins in infancy.

They quote the Children's Society (2008) statistics that Iïyo of children and young people (aged

5-16 years) have a clinically diagnosable mental health problem, yetTÙYo of children and

adolescents who experience mental health problems have not had appropriate interventions at a

sufficiently early age. One of the key findings in the Mental Heølth Facts, Stats, and Datø
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document published by Mental Health America indicates that youth mental health is worsening.

Rates of youth depression increased from 8.5% in2011 to 11 .IYo in2014. The National Alliance

on Mental lllness (NAMÐ reports that one in fîve children ages 13-18 have, or will have a

serious mental illness, They go on to report the following statistics: suicide is the third leading

cause of death in youth ages 10 - 24 and 90% of those who died by suicide had an underlying

mental illness; approxirnately 50% of students ages l4 and older with a mental illness drop out of

high school;20% of youth ages 13 - 18 live with a mental health condition, 11% of youth have a

mood disorder, 10% of youth have a behavior or conduct disorder, and 8% of youth have an

anxiety disorder. In their At a Glance; 20I 7 Children s Mentøl Heølth Report, the Child Mind

Institute explains that depression and bipolar disorder prevalence at age 13 is at 8.4o/o, and it is at

15.4% at age 18. It goes on to report that outcomes and treatment-seeking behaviors may be

dramatically improved. According to Child Mind, school based education and anti-stigma

programs improve mental health attitudes by 680/o, and school-wide high school interventions

have reduced the number of actively suicidal students by 360/o, from 4.4o/o to 2'8o/o in one study.

Furthermore, half of teens diagnosed with major mood disorders do not adhere to treatment, but

studies also show that 8lo/o of teens with anxiety, llYo of teens with depressions, and 85% of

teens with ADHD get better with treatment (Child Mind Instifute; At a Glance: 2017 Childrenb

Mental Health Report).

Introduction

Children in 21't century classrooms are required to enter a world in which they will need

to think creatively and critically, solve complex problems, evaluate and analyze infonnation, and
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communicate effectively (ASCD, 2012). By differentiating instruction to address not only

academic needs but also social and emotional needs, schools will be preparing their students to

increase their probability of success in afast-paced, ever-changing world, Teaching the whole

child means ensuring students are healthy, safe, engaged, supported, and challenged (ASCD,

2012) in an environment that increases their capacity to learn (Durlak et al., 2011). Developing

students' social-emotional competencies -- such as knowledge, skills, attitudes, and behaviors

tlrat individuals need to make successful choices (Yoder, 2014) -- will help students recognize

and manage emotions, build relationships, solve interpersonal problems, and make effective and

ethical decisions (Payton et al., 2002). Focusing on students' long-term development, and not

just on their academic achievement, will better prepare them for success after their academic

careers are complete.

Review of Literature / Research Supporting the Need to Implement the Areas of Focus

A network of research in support of the implementation of social emotional leaming

(SEL) has been increasing over the last three decades and continues to grow to the point of

becoming a priority for schools across the country. A bill introduced into the House of

Representatives titled the Academic, Social, and Emotionøl Learning Act of 2015 " supports the

implernentation of evidence -based social and emotional learning programming. The bill defines

"social and emotional learning" as

the process through which children and adults acquire the knowledge, attitudes, and skills

associated witli the core areas of social and emotional competence, including

self-awareness and self-rnanagement to achieve school and life success, such as
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identif ing and recognizing strengths, needs, emotions, values and self efficacy, impulse

control and stress-management, self-motivation and discipline, and goal setting and

organizational skills; social awareness and interpersonal skills to establish and maintain

positive relationships, such as perspective taking and respect for others, communication,

working cooperatively, negotiation, conflict management, and help seeking; and decision

making skills and responsible behaviors in personal, academic, and cortmunity contexts,

such as situational analysis, problem solving, reflection and personal, social and ethical

responsibility.

Social and emotional learning, as explained on the New Jersey Department of Education

(NJDOE) website, refers to the process by which children and adults acquire and effectively

apply the knowledge, attitudes, and skills necessary to do the following: understand and manage

emotions, set and achieve positive goals, feel and show empathy for others, and make

responsible decisions. The website goes on to indicate that "students in SEL programs are more

likely to attend school and receive better grades, and are less likely to have conduct problems.

Successful infusion of SElcan result in positive behaviors, increased academic success, and

caring communities." Moreover, it is clearly indicated that "the New Jersey Department of

Education has been promoting social and emotional learning to enhance the building of positive

school climates and the healthy development of young people." The NJDOE also provides links

to a myriad of SEL resources in New Jersey, including lesson plans and activities, information

and research, and resources for families. Furthermore, SEL competencies and sub-competencies

(August, 20ll) are outlined and available for public review'

Social emotional learning has gained significant momentum over the last several years
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and will continue to do so due, in no small part to its inclusion into the Every Student Succeeds

Act (ESSA). While the ESSA does not refer specifically to "social emotional learning," it does

refer to "nonacademic" factors that can be used in accountability (Ferguson, May 2016).

Ferguson (May 2016) points out that ESSA encourages schools to "establish learning

environments and enhance students' effective learning skills that are essential for school

readiness and academic success" as well as "activities to support safe and healthy students."

Moreover, Gayle (2017) points out that educational leaders have greater flexibility to define

student success and to design their own systems and programs to ensure educational equity while

addressing "the multidimensional aspects of children's development" (Gayle ,2017).

According to V/eissberg and Cascarino (2013), when schools promote students'

academic, social, and emotional learning, students will possess the basic competencies, work

habits, and values for engaged postsecondary education, meaningful careers, and constructive

citizenship (Dyminicki, Sambolt, & Kidron, 2013). A balance between academic and social -

emotional learning must be realized in schools across the United States. The Association for

Supervision and Curriculum Development (ASCD) agrees that preparing students for life success

requires a broad, balanced education that both ensures their mastery of basic academic skills

while preparing them to become responsible adults (2001).

The authors report that more 20 years of scientifîc research shows that high-quality,

well-implemented SEL can have positive effects on school climate and promote

academic, social, and emotional benefits for students including the following:

o improved social and emotional skills, self- concept, bonding to school, and

classroom behavior
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o fewer problems associated with disruptive classroom behaviors, aggression,

bullying, and delinquent acts

r Reduced emotional distress such as depression, stress, or social withdrawal

(V/eissberg & Cascarino, 2013).

Additionally, Weissberg and Cascarino (2013) purport that, despite widespread demand

for social and emotional learning and recognition of its value, SEL remains at the periphery of

K-12 education. They believe that SEL needs to be part of the core as it is in preschool and that

districts ought to prioritize SEL at the same level as academic achievement, high school

completion, and college and career readiness (Dyminicki, Sambolt, & Kidron, 2013). The

College & Career Readiness & Success Center at the American Institutes for Research reports

that, by providing students with comprehensive SEL programming characterized by safe, caring,

and well-managed learning environments and instruction in SEL skills, many learning barriers

and associated risk factors can be addressed (Dymnicki, Sambolt, Kidron, 2013). The authors

point out that, according to Durlak, etal.,2011; Durlak, Weissberg & Pachan, 2010; Dymnicki,

Kendziora, & Osher, 2012, the most compelling evidence for the benefits of SEL programs

comes from a review of positive youth developrnent, SEL, character education, and prevention

interventions designed to promote personal and social skills in children and adolescents aged 5 -

18 (Dyrnnicki, Sambolt, Kidron, 2013). They explain that participation in SEL programs was

associated with positive impacts on six major student outcomes, including improved SEL skills,

attitudes towards self and others, social behavior, and academic performance, as well as reduced

conduct problems and emotional distress. The impact on academic performance translated to an

1l percentile point gain in student's achievement test scores. Moreover, the research indicated
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the effectiveness of this approach across a îange of student populations and contexts (Dymnicki,

Sambolt, Kidron, 2013).

Much of the research and meta-analysis referenced and cited in the literature review

refers to research conducted by the Collaborative for Academic, Social, and Emotional Learning

(CASEL). In a December 2008 executive summary published by CASEL, findings from three

scientific reviews on the positive impact of social and emotional leaming for kindergarten to

eighth grade students were reviewed. The three reviews included over 300 studies and involved

324,303 children. Payton, et al. (2008) reported that SEL programs yielded multiple benefits and

proved effective in multiple settings (school and after school), for students with and without

behavioral and emotional challenges, across the K - 8 range, and for ethnically and racially

diverse students from urban, rural, and suburban settings.

Overall, the main fîndings show positive and consistent support for SEL programs in all

settings (school and after-school) with all student populations (ethnically and socio-economically

diverse, classified and non-classified, urbano suburban, rural settings). The results of SEL

programming outlined gains, including, but not limited to students' improvement in multiple

areas of their personal, social, and academic lives, including their attitudes towards self, school,

and others; social behaviors; conduct problems; emotional distress, and academic performance

(average gain on achievement tests scores of 11 to 17 percentile points) (Payton, et al., 2008).

Gayle (2017) points out that, in the forever changing landscape of challenges faced by

today's youth, to be successful in school, work, and life, students need to be able to develop

competencies that enable them to persevere through challenges, empathize with others, resolve

conflicts, and make safe choices.
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According to a2015 report published by the American Enterprise Institute and the

Brookings Institution, social- emotional learning competencies are critically important for the

long-term success of all students. Ninety-three percent of teachers indicated that they wanted a

greater focus on SEL in schools because they believe that the skills are essential to 21't century

success (CASEL,2013).

Recently, early research acknowledging the willingness and importance to consider SEL

through the lens of equity have prompted deep discussion between and among state

policymakers and districts across the country. It seems that even in districts wherein SEL has

been successfully implemented, trends in equity persist,

In an AJE Forum article titled The Dffirence Between Educational Equality, Equity, and

Justice . . . and \tírhy it Matters (2016), Joseph Levetan explores, among other terms, the meaning

of educational equity and educational equality, He posits that the idea of each are often both

misused and misunderstood. He goes on to explain that that each carries "implicit and

underlying assumptions about what is 'fair' . . ." and further believes that "each concept also

carries implications about how students should be treated and how resources should be

distributed" (p,2). He explains the popular cartoon visualizing the difference between equality

and equity and extends the metaphor by stating, 'o The educational equity orientation reframes the

policy discussion and orients it around ensuring that schools help all students to achieve, even if

that means distributing resources'ounequally."
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The Evolution of an Accidental Meme - Craig Froehle - Medium

May 1 5, 20I 5 - http ://www.pugetsoundoff.org/blog/equality-versus-equity

Rutgers University's Anne Gregory points out that equity oriented social-emotional

learning includes consciousness about disparities in schooling, opportunity gaps, and the history

of unequal schooling as well as the consideration of culfure.

Dena Simmons (2017), the Director of Education at the Yale Center for Emotional

Intelligence, opines social-emotional learning programs need to be taught within a culturally

relevant context due to the level of implicit bias that exists. Essentially, implementation of an

SEL program is not enough. She believes that since "students of color suffer more adversely

than their white peers on nearly every measure of well-being, educational, social, financial,

emotional, and physical- which impacts them in the long run" the need "to expand the definition

and practices of social-emotional learning to ensure" all students are served more equitably (p.

2). Simmons (2017) goes on to briefly explain three practices she believes will assist educators
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in teaching and creating "social-emotional learning context within an equity-literacy lens"

thereby assisting teachers and administrators to identify inequities and make conscious efforts

toward change. Simmons highlights the following practices:

o Flex your self awareness muscles to understand your power, privilege, and unconscious

bias

o Make social-emotional leaming instruction and programming meaningful for students

o Build relationships with students, their families, and their community (2017)

Simmons concludes the article by stating, "As educators, we must recognize and respond to the

subtle and not-so-subtle inequities that hinder student success. If we teach social-emotional in

ways that ignore equity, we will woefully fail our students, particularly our most

disenfranchised" (201 7 , p. 4).

The Arnerican Enterprise Institute for Public Policy Research and the Brookings

Institution collaborated on a project resulting in the 2015 publication of Opportunity,

Responsibility, and Security- A Consensus Planfor reducing Poverty and Restoring the

American Dream. They created a politically balanced working group on poverty and opportunity,

ultimately offering recomnìendations to assist America's citizens to live up to the identified

values of opportunity, responsibility, and security. In addition to a number of other foci, facts,

and related research, the study focused on family, work, and education.

The Executive Summary outlines twelve recommendations, four in each area. The four

recommendations the working group made which they believe will "improve education in ways

that will better help poor children avail themselves of opportunities for self-advancement

include:
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1. Increased public advancement in two underfunded stages of education: preschool

and postsecondary

2, Educate the whole child to promote social-emotional and character development

as well as academic skills

3. Modernize the organization and accountability of education

4. Close resource gaps to reduce education gaps (p. 5 )

While some of these recommendations are well beyond the Hillsborough community, strides are

absolutely reasonable for others or portions of others.

The authors point out that an increasing worry exists that children growing up today

enjoy fewer social supports and pathways into the middle class than generations past if they are

members of a lower income family. They additionally point out that although children of poor

families have greater aÇcess to healthcare, fewer are born to teen parents, their parents have a

greater level of education, and fewer are exposed to toxic environments and violence,

circumstances and outcomes of children not born to lower income families have improved much

more quickly thereby widening the gap of inequality.

Furthermore, the authors confirm:

The major educational and school reforms of the K-12 system over the last few decades

have not focused sufficiently on the socio-emotional factors that are crucial to learning.

Though most teachers believe that schools have a fundamental responsibility to educate

the whole child, education policy has focused disproportionately on high-stakes

accountability strategies based on results from standardized academic achievement tests

(2015, p. 60 ).
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They cite a20II study which reviewed over 200 studies involving over 200,000 children.

The study found that SE programs facilitated by K-12 teachers improves their SEL skills as well

as their mental health, their problematic behaviors, and their assessment results.

Overall, the authors conclude with a quote from Abraham Lincoln's July 4,1867,

message to Congress wherein he said the govemment's leading object is "to elevate the condition

of men--to lift artificial weights from all shoulders, to clear paths of laudable pursuit for all, to

afford all unfettered starts and a fair chance, in the race of life" (2015, p. 5 ).

Increasing our understanding of and focus on issues of equality and disproportionality

crosses all portions of our educational system. Embracing and working toward building a shared

understanding of how social-emotional learning supports and mutually benefits all students in

Hillsborough will maximize its impact when it is modeled and practiced throughout the

school-community as well as the community-at-large. Integrating an evidence-based SEL

program will yield highest results when leaders, both educational and community, model SEL in

daily interactions, create and embrace conditions for leaming for ALL students and adults

(family, teachers, etc.), and lead a mindful reflective approach to integrating SEL into daily

work.

While it is interesting that the CCSS (NJSLS) and SEL are interdependent, both are

essential to properly prepare students for college and career as well as post-secondary readiness.

Additionally, the CCSS/NIJSLS expect students to think critically, be creative, collaborate, and

share their thinking. These skills are paramount to social-emotional learning.

The Centers for Disease Control (CDC) have a specific framework for organizing a

comprehensive approach to school health called the Coordinated School Health (CSH) Model' It
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has been a pillar of school health in the United States since 1987. While national health and

education organizations have supported this CSH approach, it has been viewed by educators as a

health initiative focusing on health outcomes only, thereby resulting in minimal utilization.

However, the research and evidence are very clear about the interrelatedness of learning and

health, Evidence also shows that the health of students is linked to their academic achievement.

All would agree that health and education directly impact individuals, society, and the economy;

therefore, working together whenever possible is the goal for all stakeholders. Approximately

95% of all children in the United States attend school making schools the perfect setting for a

health and education collaboration. Schools are one of the most efficient systems for reaching

students in order to provide health services and programs. Therefore, increasing the integration

of healtli services and programs into the daily life of schools and students represents an

underutilized tool for developing the whole child and raising acadernic achievement.

The Association for Supervision and Curriculum Development (ASCD) is a leading

global educational organization spanning over 130 countries. In 2007, ASCD launched its whole

Child Initiative, setting in place the most effective means to ensure that each child is healthy,

safer, engaged, supported, and challenged. Concurrently, ASCD challenged "communities to

redefine leaming to focus on the whole person." Not surprisingly, similar requests for

collaboration came from the health systems including the CDC.

In an ASCD powerpoint presentation, CDC's Lloyd Kolbe proclaimed, "In sum, if

American schools do not coordinate and modernize their school health programs as a critical part

of educational reform, our children will continue to benefit at the margins from a wide disanay

of otherwise unrelated, if not underdeveloped, efforts to improve interdependent education,
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health, and social outcomes. And, we will forfeit one of the most appropriate and powerful

means available to improve student perfonnance" (2012, p. 7),

This collaboration between ASCD and the CDC resulted in the launching of a school

health model for the 21st century. The Whole School, Whole Community, Whole Child Model

(WSCC) was launched in March2014. The WSCC is a collaborative approach to learning and

health, across the community, across the school, and across sectors to meet the needs and reach

the potential of each child. It places onus on all who are part of the school to see themselves as

responsible for both leaming and health and highlights the relationships between sectors.

By promoting the health and wellbeing of students, staff, classrooms, and schools, we

develop the environment most conducive to effective teaching and learning. By taking the time

to learn about our students and who they are beyond the walls of the classrooms, building

relationships and enhancing their connectedness with the school, we increase their sense of

belonging and safety while understanding each student individually, allowing us to differentiate

instruction to suit his/her needs. Reaching out to families and the community expands the safety

net and empowers key stakeholders in the responsibility and purpose of education. Greater

emphasis has been placed on the areas of social and emotional climate, physical climate, family

engagement, and community involvement, as well as the tenets of the Whole Child Approach

with the components of an effective coordinated school health focus, affirming that when it is

about learning, health, and development, both sectors are critical and essential for the success of

each child.
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ASCD is attempting to redefine what a successful learner is and how we measure

success. The whole child approach to learning, teaching, and community engagement include

five tenets.

o Each student enters school healthy and learns about and practices a healthy lifestyle.

o Each student learns in an environment that is physically and emotionally safe for students

and adults.

¡ Each student is engaged in learning and is connected to the school and broader

community.

¡ Each student has access to personalized leaming and is supported by qualified, caring

adults.

o Each student is challenged academically and prepared for success in college or further

study and for employment and participation in a global environment (ASCD, 2012).

Each of the tenets must work together to ensure the success each and every student in order for

them to be prepared to grow into productive, self-sufficient adults with the social emotional skills

and stamina to thrive in this 21't century and beyond.

Budget

Implementation of a social-emotional curriculum including all essential elements will not

be a costly endeavor as compared with the recommendations put forth from the Early Childhood

and College and Career subcornmittees. While the cost cannot possible be accornplished within

the current budget allocation, it ought not be prohibitive. Ultimately, the resources and
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commitment to educating the whole child presently will yield results for our students throughout

their lives

Recommendations

Implement an Integrated Health,'Wellnesso and Emotional Support Programs and Adopt the
\rySCC Model

BENEFITS CHALLENGES

Reasonable financial commitment overall Professional development and training for staff to

deliver consistent experiences for all students

Increased parent / community involvement Cost of increased nursing staff

Increased tum-key training for staff Cost of programmatic implementation

Several excellent resources available at low
or no cost

Unifred and collaborative approach to
learning and health

Improved attitudes in students personal,

social, and academic lives

Develops competencies necessary for
long-term success (perseverance, empathy,

conflict resolution, collaboration, tolerance,

acceptance, etc.)

Provides long-reaching benefits for
students

Provides multiple pathways to support

engagement and support

Closing
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It is clear that establishing ourselves as a whole child-centered district will provide

long-reaching benefits for our students throughout their educational careers. Supporting our

students' social and emotional well being throughout all of the vulnerable stages of their lives

will ensure that they are prepared to adapt to and succeed in an ever-changing 21't century world,

In order to achieve academically, fundamental needs of health, safety, engagement,

support, and challenge must be met. Integration of social-emotional learning as a pathway to

enhancing the education of the whole child "represents a fortuitous opportunity to prepare

students for a workforce and help close academic achievement gaps, while sirrultaneously

addressing the learning needs of each and every child." (Rennie Center for Educational Research

& Policy,20l5, p. 3).
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